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Where did they come from? 

 The CCSS did not come from federal legislation. 

 The National Governors Association Center for Best 
Practices (NGA Center) and the Council Chief of State 
School Officers (CCSSO) coordinated the standards in an 
effort to improve college and career readiness. 

 These state governors and superintendents worked with 
Achieve, Inc., which is a reform agency that began in 
1996, to develop the standards. 

 Funding was provided by the Gates Foundation and 
other private groups. 

 



Implications for States 

 Since federal legislation did not put these standards in 
place, they have been less publicized. 

 In the states that have chosen to adopt the standards, 
the CCSS will replace current state standards by 2014-
2015. 

 States may add up to 15% to the CCSS, so they may 
preserve some elements of their state standards. 

 The assessment for the CCSS will replace current state 
assessments in 2014. 



For Teacher Educators… 

 The CCSS has the benefit of allowing pre-service and 
novice teachers to transfer the curriculum they develop 
in their teacher preparation programs to other states. 

 As of right now, states are still responsible for initial 
certification. 

 It’s very important to note that the CCSS do NOT 
constitute a national curriculum, which was one of the 
early fears. 
 “The Standards define what all students are expected to 

know and be able to do, not how teachers should teach.” 
(6) 



State by State… 

 http://www.corestandards.org/in-the-states 

 If you click on the state, you are taken to their website, 
which describes how and when each state will be 
implementing standards. 

 For example, Michigan’s page states that they will begin 
implementing CCSS in 2012, but South Carolina states 
they will not begin implementing standards until 2013. 

 For most teacher educators, now is the time to begin 
preparing pre-service teachers to use CCSS in their 
classrooms. 

http://www.corestandards.org/in-the-states


Major Changes  

 The biggest addition to the standards is the set of 
standards for College and Career Readiness. 

 The CCSS also contain 4 major instructional shifts and 4 
major shifts in student expectations. 



Instructional Shifts 

 Spiraling, not coverage 

 Integration 

 Non-fiction 

 Text Complexity 

 

 



Spiraling, Not Coverage 

Presenter
Presentation Notes
Talk about spiraling instruction in ELA versus Math.  CCSS asks teachers to spiral by covering concepts as they increase text complexity.  This requires horizontal alignment between grade level subjects and vertical alignment among different grade levels.



Rigor with Scaffolding 

 The CCSS focus on outcomes or goals 

 CCSS are asking students to build their knowledge across 
grade levels. 

 Within each Anchor Standard, each grade level has 
different expectations.   

 These expectations build on each other so that by the 
end of the grade band students are able to meet the 
standard. 



Presenter
Presentation Notes
Discuss how the same standard themes are revisited across grade levels, but the level of complexity is heightened as students progress.  This is asking students (and teachers) to scaffold instruction.



Integration 

 Places literacy standards in all content areas, not just 
English/Language Arts 

 Asks ELA teachers to integrate more informational texts 
into their classrooms, which allows ELA teachers to 
incorporate other content area readings into their 
classes. 



Non-Fiction 

 The CCSS requires that 70% of students’ reading be 
informational texts. 

 Not all of this reading should be done in the ELA 
classroom. 

 The 70% total of informational reading requirement in 
the standards includes all content areas. 

Presenter
Presentation Notes
This is yet another way that ALL content areas are going to be responsible for literacy.  This is going to place a higher demand on Teacher Education programs to teach literacy methods to all education majors.  How this will play out for English Educators specifically is still uncertain, and seems to be based primarily on the institution.  Some English Educators will be responsible for teaching these course, but in some institutions the other content areas will teach literacy within their disciplines.



Text Complexity 

 The CCSS defines as “level of meaning, structure, 
language conventionality and clarity, knowledge 
demands, word frequency, sentence length [all in the 
context of] student knowledge, motivation, and 
interest.” 

 

 But what does that mean?  How do we determine the 
complexity of a text? 



Qualitative 

 Elements of writing that can be judged by an 
experienced reader 
 Meaning 
 Language conventions 
 Knowledge demands 

 

 CCSS recognizes that determining the qualitative 
complexity of a text can be difficult, particularly for 
genres like poetry. 



Quantative 

 The quantative complexity of the text refers to the 
elements of the text that can be measured by a 
computer. 
 Word frequency 
 Word length 
 Sentence length 
 Cohesion 



Reader Consideration 

 Includes reader or task considerations, and is to be 
determined by teachers based on their professional 
judgment and understanding of their students and 
subject. 



Presenter
Presentation Notes
Explain that this is not a required reading list, and should not be considered by teachers as such.
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Learning from Professionals: Teacher, 
Administrator, and Teacher Educator Responses 

to the Common Core 

Elizabeth C Homan 
University of Michigan 

Presenter
Presentation Notes
Thank you for coming today. My name is Liz Homan and I will be discussing the responses of educators to the Common Core State Standards; like Sarah, I’m from the University of Michigan and have been working on the same team with Anne, Sarah, and Tonya to support teachers as their schools consider how to adopt the CCSS and integrate it into their school environments. 



The Why: What We Wanted to Know 
 How are teachers responding? 
 Administrators? 
 Educators?  
 Others? 

 
 What are the primary concerns of these educators? 

 
 Looking forward, where can we focus our attention to 

address the needs and concerns of these educators? 

Presenter
Presentation Notes
We thought it would be valuable to get a snapshot of what educators are thinking about the CCSS. Given the short amount of time available, our snapshot is just that – a quick snapshot from an online survey, with all of the limitations that environment affords. 



The What: A Survey… 
 Online, March-May 2011 
 65 educational professionals around the country, 

representing voices from 21 CCSS states. 
 Asked about: 
 Experience with/knowledge of CCSS 
 Current implementation of state/national standards 
 Predicted impact of the CCSS on daily work life 
 Impact of the CCSS on student learning 
 Further concerns/questions 

 

Presenter
Presentation Notes
While we certainly have spoken to a number of teachers in our work together as a team, I wanted a broader picture, so I created an online survey. In the end, 66 teachers, administrators, and teacher educators responded to the survey, and they came from 21 states, all of which have adopted the CCSS – in other words, Texas and Alaska were not represented. My survey asked educators about their experiences and knowledge thus far and the potential implications of the CCSS for student learning, among other things. There were also two open-ended questions at the end of the survey that asked respondents to share their concerns and questions, as well as any other thoughts on the CCSS. Most respondents took advantage of those spaces.



Distributions: 
 55% of respondents from Midwest states 
 46% secondary educators (1% elementary) 
 43% teacher educators 
 9% administrators 
 Some held multiple positions or other positions 

Presenter
Presentation Notes
While I did hear from some administrators, the vast majority of respondents were teachers and teacher educators. I should also note that since a number of my colleagues are in the Midwest, and thus the survey was widely distributed within the Midwest, more than half of the respondents were from Midwestern states.



The Trends: 
 Questions and concerns about assessments 
 Lack of knowledge 
 Optimism 
 Hot tempers 
 Crabby teacher educators 

 

Presenter
Presentation Notes
I noticed five trends in my analysis of participants’ responses, and I’ll discuss each one in a little more detail during my talk today. The five trends that were most prominent were comments related to assessment, lack of sufficient knowledge about the standards, in some cases optimism, in others hot tempers, and last but not least, cranky teacher educators. I’ll be saving the most awkward for last.



Assessment 

Tired of feeling 
like this guy? 

Presenter
Presentation Notes
	Respondents noted that they consider standards when they create classroom assessments and that they think classroom assessment and instruction will be most impacted by CCSS, indicating the close tie that we know exists between standards, instruction, and assessment. Most of the respondents who made this connection were teachers. 	All we know so far about the assessments that will come out of the CCSS is that they are being developed by two separate groups (PARCC The Partnership for the Assessment of Readiness for College and Careers Consortium and SBAC SMARTER Balanced Assessment Consortium), and that states signed onto one group’s assessment or the other when they applied for Race to the Top funding and adopted the Common Core. Many teachers and teacher educators have expressed frustration related to the uncertainty of assessments, and as John Mayher mentioned this morning, for many of us, the uncertainty is just plain scary. 	It’s scary because we know that assessment shapes instruction and vice versa. We are also aware of the detrimental impact this can have on teaching practice. One secondary teacher in Illinois noted, “A concern many have is that they don't know what the assessments that will measure the CCSS will actually look like. Having this information will be integral to understanding what the standard looks like ‘in action.’” Similarly, a teacher in Colorado says, “my concerns lie less with the CCSS and more with the subsequent assessment system that my state is developing to measure students' achievement of these standards.” Most people’s questions and concerns are related not to the standards themselves – especially amongst teachers – but with the assessments. Results from the survey indicate that teachers want standards to help them guide their instruction. What they do not want are assessments that will guide them towards instruction that is not in the best interests of their students.	Since it is still unclear what the assessments will look like, I have little comfort or answers to offer in this area. I apologize to all of you, but we’re going to have to feel like this guy for a little longer. However, our team and others at NCTE are working to promote formative assessment and authentic assessment practices in our writing and in conversations with CCSS developers. John’s call this morning for us to be public intellectuals resonates with me. Hopefully those voices will be heard and heeded.



Lack of Knowledge 
Many of those surveyed noted that if they did know about 
the CCSS, it was only due to overhearing bits and pieces… 
 8% have not heard of the CCSS 
 34% have had informal conversations with colleagues 
 31% noted that they have been mentioned in meetings 
 17% are in the process of aligning 
 20% are already implementing 
 And many reported other experiences 

Presenter
Presentation Notes
	When we sat down in an initial meeting to discuss the CCSS in September, Sarah and I learned about the standards from Anne for the first time. We left the meeting that day feeling a little blindsided. The two of us had been secondary English teachers in states that had adopted the CCSS, and we had known nothing of them. Both of us had worked the previous year to align our curricula to state standards and district expectations, both of us had attended in-service training sessions, and neither of us had heard a word about CCSS until that meeting, after we had left teaching.	This is characteristic of teachers’ responses to these standards. One teacher in New York asked in the comments section, “What are they?” Another teacher from South Carolina wrote, “I would like to know why educators (at least the ones in my area) are not being educated about the CCSS.” Another teacher noted that they talk about standards a lot in professional development meetings, but that she had heard nothing about the Common Core. 	As is usually the case, information is trickling down to teachers at an alarmingly slow rate. Administrators and teacher educators may know much about the standards, but if teachers are blindsided with them in the next few years, it is likely to cause a lot of extra stress and work for teachers as they scramble to re-align or reorganize curricula. This could cause drops in teacher morale or retention, as we saw with NCLB. As teacher educators, I think these data indicate that we need to educate future teachers about the policies that are sure to impact their teaching lives so that they don’t enter the profession and feel instantly blindsided. I think my numbers here are skewed because of the nature of the survey and who I was able to send it to; I’m inclined to believe that far fewer than 20% are implementing the standards and that far more than 8% don’t know what they are.



Optimism 

A pessimist sees the difficulty in 
every opportunity;  an optimist sees 
the opportunity in every difficulty. 
 
-Winston Churchill 
 

Presenter
Presentation Notes
	A few teachers have chosen to look on the bright side. Though there is still a lot of uncertainty surrounding the standards, there are a few positive things that have come out of their creation. One example of this is, and I know Tonya will talk about this more in a moment, that these standards give a significant nod to the need for literacy instruction across content areas – something we have been fighting for in teacher education for a long time.



…some quotes 
 A secondary teacher in Massachusetts: 
 I think they provide more opportunities for higher order 

thinking, and provide an authentic application of the content 
we teach. 

 A reading specialist in Illinois: 
 If tucked into discussions about teaching and learning practices 

they have the potential to impact professional growth and the 
need for all teachers to be more expert in the field. 

 A secondary teacher in Indiana: 
 For younger teachers at my school, I feel that it will have a 

positive impact on students because we are more willing to 
adapt.  

 

Presenter
Presentation Notes
One teacher, for example, says “I think they provide more opportunities for higher order thinking.” Here are a few other quotes from the surveys, too. Others noted that it depends how school districts take up the standards, but that there is potential for them to have a positive impact. A lot of optimism was hedged – teachers would say things like “they’ll be good if the assessments are good” or “they’ll be good if administrators support teacher choice.” While there is certainly a large degree of uncertainty right now, it is important to note that some are considering the positive potential of these standards for students and welcome the continuity that the standards might bring to learning expectations across the country.



Hot Tempers 

This is not a good look for you. 

Presenter
Presentation Notes
In stark contrast to the optimistic, cheery, glass-half-full responses, some respondents seemed to be just plain angry about the Common Core. While I present some of these comments in jest – trust me, Sarah and I appreciate the power of a good venting session – I also acknowledge the intense, important, and at times depressing truths behind these statements. So let’s take a minute to enjoy some healthy venting, keeping in mind that in the long haul, it doesn’t get us very far.



Some Venting… 
A teacher educator in Pennsylvania: 
Why is this happening? This is just wrong wrong wrong! 
 
A secondary teacher in Indiana 
How are teachers supposed to have time to rewrite 
curriculum and realign lessons to CCSS now that the state 
has taken away our meeting times? With increased class 
sizes and no department time this is an overwhelming 
endeavor! 

Presenter
Presentation Notes
A teacher educator in Pennsylvania: “Why is this happening? This is just wrong wrong wrong!”A teacher in Indiana: “How are teachers supposed to have time to rewrite curriculum and realign lessons to CCSS now that the state has taken away our meeting times? With increased class sizes and no department time this is an overwhelming endeavor!”



…Some More Venting 
A secondary teacher in Illinois 
 I know that the texts that the CCSS offer as sample texts are 

just supposed to be EXAMPLES of the level of reading we 
should be doing, but they kind of suck!   
 

A teacher educator in Virginia: 
 Initiatives such as the CCSS will tip the scales to such a point 

that we slide further toward the resurgent feudal system 
wherein a few members of the society get most of the 
resources of the society. We risk creating a society with much 
in common with most of the middle eastern countries 
currently in some level of revolt or sliding toward anarchy 
because most of the resources of the society support a 
relative few in luxury.  

 
 

Presenter
Presentation Notes
A teacher in Illinois: “I know that the texts that the CCSS offer as sample texts are just supposed to be EXAMPLES of the level of reading we should be doing, but they kind of suck!”  My personal favorite, an excerpt from a longer response:A teacher educator in Virginia: “Initiatives such as the CCSS will tip the scales to such a point that we slide further toward the resurgent feudal system wherein a few members of the society get most of the resources of the society. We risk creating a society with much in common with most of the middle eastern countries currently in some level of revolt or sliding toward anarchy because most of the resources of the society support a relative few in luxury. I am not disagreeing with any of the above statements – I have uttered similar statements myself. I’m glad these respondents felt that this survey was a place where they could voice their frustrations. But as we move to talking about teacher educators, I hope to create a space where we can talk productively about where to go from here. In a survey, there is not interaction; here, though, we have a chance for productive conversation, which we will welcome at the end of our session.



Crabby Teacher Educators 

Yup, I’m lookin’ at you.  

Presenter
Presentation Notes
Here is where I make us all a little uncomfortable. By and large, the biggest criticisms, the angriest comments, and the most frustrated responses came from teacher educators. To continue the glass metaphor, it’s not only half-empty for us, but policymakers are gulping down what little water we have left. We are thirsty for some acknowledgement, and it’s making us cranky.



Teacher Educators 
When asked whether the CCSS will have a very positive, 
positive, neutral/none, negative, or very negative impact on 
student learning, teacher educators are the least optimistic. 
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Presenter
Presentation Notes
This chart shows response distributions to a question about how the CCSS will impact student learning. Teachers are blue, teacher educators are red, and administrators are green. As you can see, most people just plain aren’t sure what CCSS will do – they think it will either have no impact on student learning or they aren’t sure whether the impact will be positive or negative. But if you look at the distributions, teachers are more hopeful that the Common Core will help students than are teacher educators. Teachers and administrators were the only ones to predict a “very positive” impact on student learning, and teacher educators were the only ones to predict a “very negative” impact, and while this doesn’t surprise me, it concerns me.



Crabby Teacher Educators 
 And understandably so. We recognize: 
 The cultural capital these standards represent 
 The ways of knowing and being in the world that these 

standards do not represent 
 The shortsightedness of past mandates (NCLB, anyone?) 
 The importance of teacher empowerment and professionalism 
 The ways in which textbook companies often take up 

standards like these 

Presenter
Presentation Notes
It doesn’t surprise me, because as teacher educators, we look at a bigger educational picture. We understand the cultural capital embedded in standards like these. We realize that even though the text recommendations are proposed as “recommendations,” they will be taken up differently by textbook companies and further reinforce an outdated and discriminatory American and world literature canon. We understand that certain students’ ways of knowing and being in the world are not represented or acknowledged in these standards. We remember educating future teachers who would likely go to failing schools that couldn’t meet AYP, and would be handed a script to teach from. 



But! 

It’s our job to inspire future educators, 
not to bum them out. 

Presenter
Presentation Notes
However, these responses concern me because I remember being the excited pre-service teacher who wanted to know how to do it all, who wanted to make administrators and colleagues admire me, and who soaked up the practical ideas I gleaned from my methods classes. As teacher educators, I know we have all seen the glimmer in the eyes of preservice teachers who can’t wait to have their own classrooms and students. I think it is important that we imagine ways to teach these students about the system they are entering into, and enable them to work within it while still advocating for themselves and their students. I know Tonya will talk about this more.



Some Takeaways… 
 This is an uncertain time for teachers, and they need 

professional support. 
 This is an uncertain time for teacher education, and we 

need to think together to imagine innovative ways to 
engage future teachers with the standards without 
standardizing their teaching. 

Presenter
Presentation Notes
	I have two takeaways for you today. The first is that this is an uncertain time for teachers. Teachers are nervous because they keep getting new sets of standards thrown at them without being given a voice in the creation of those standards, their assessments, or their consequences. If we are going to empower teachers and keep the good ones in the classroom, we need to give them the tools to grapple with things like CCSS.	The second takeaway is that this is an uncertain time for teacher education. Students are not signing up to teach at the same rate that they used to – at my institution, we had to cut an entire semester of methods due to low enrollment, and that is true in other states as well. A number of us find it difficult to teach future teachers in today’s climate, knowing what we know about how students learn best and what’s going to happen when those teachers leave our colleges and universities for the real life of a teacher. I think we here at CEE and in NCTE as a whole need to think together about how to address the needs of our future teachers as they encounter this and future policy movements. And with that, I turn it over to Tonya! Thank you.



Shifting Our Thinking 
about Common Core State 

Standards 
Teaching Pre-Service Teachers and Conversing with 

 Content Area Teachers and Teacher Educators 



What is valued? 

 Based on the work 
compiled by Liz, teacher 
educators think about the  
larger impact of the CCSS 
on our children.  

 Based on the work 
compiled by Tonya, pre-
service teachers value  the 
practical implications of 
the CCSS.  



 
 
What do pre-service teachers 
want to know about CCSS? 

#1 

I would like my professor to 
teach using the CCSS. 

#3 

I would like to see a lesson 
grounded in CCSS.  

#2 

I would like to understand 
how the CCSS can increase 
student performance. 

 

#4  

I would like to know how to 
instruct all students to 
meet the CCSS. 



   
 
 
What do pre-service teachers want 
to know the LEAST about the CCSS? 
 The history of the  CCSS 

 Research about the CCSS 

 Textbook alignment 



How do we bridge the gap as 
teacher educators? 

 Spend time discussing the 
larger picture, the impact 
of the CCSS on students, 
but do not dwell on it for 
significant time periods. 

 Model ways for teachers to 
instruct with the CCSS in 
mind. 

 Help pre-service students 
determine ways to 
participate in the 
democratic process. 

 Find practicing teachers 
who have been successful 
with teaching incorporating 
the CCSS.  

 



 
 
 
 
 
 
 
 

Methods in a Semester 
According to Pre-Service Students 

 
Balanced approach to teaching as a social justice act and 

actual effective instruction 
 
 

Modeling of CCSS within lessons, such as text complexity and 
deepening of students’ understanding 

 
 

Comparison of lessons integrating CCSS and  lessons that do 
not 

 
 
 
 



 
 
How do we extend the conversation 
to include  
Content Area Teachers? 



“Those are your 
standards, not mine.” 

A  science teacher’s response to the English Language Arts & 
Literacy in History/Social Studies, Science, and Technical 

Subjects CCSS 



How do we build ownership 
among our content area 
colleagues? 
 

One of my middle school teachers in the advanced degree 
program followed her team’s progress this  year as all of 
the teachers became literacy instructors. 

Math, science, English, and  history teachers each 
conducted a reading course. The team worked together 
for the year to plan and teach students literacy skills. 



What happens when everyone 
becomes a teacher of literacy? 

 Teachers compromised their comfort zones.  

 Teacher attitudes about the subject fluctuated. 

 Preparation with team of teachers was important.  

 Teacher ownership of ideas had to be negotiated for the 
good of the team and student learning. 

 Constant reflection and ongoing assessment of student 
learning was important. 

 

 



Inviting Content Area Teachers to 
the Literacy Table 

 ELA  teachers should plan with content area teachers. 

 Teacher educators will need to emphasize collaboration 
across disciplines with students.  

 Teacher educators can play an integral role in training 
teachers across disciplines. 



Conversations in Teacher 
Education 

 Teacher Educators in different content areas need to 
begin conversations about literacy and the CCSS . 

 Leaders in Teacher Education at the national level need 
to have conversations about literacy  practices in the 
content areas. 

 



“Those are your 
standards…and mine.” 



Contact Info… 

 Sarah: scswoff@umich.edu 

 Liz: lizhoman@umich.edu 

 Tonya: tperry@uab.edu 

 Anne: argere@umich.edu 

We are happy to send along any information and 
presentational materials at your request! 

mailto:scswoff@umich.edu
mailto:lizhoman@umich.edu
mailto:tperry@uab.edu
mailto:argere@umich.edu


Q&A 
How are you preparing your 

students and/or teachers to teach 
using CCSS? 
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